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Pupil premium strategy statement

This statement details our school’s use of pupil premium (and recovery premium for the
2021 to 2022 academic year) funding to help improve the attainment of our
disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within our
school.

School overview

Detail Data
School name Margaret McMillan Primary School
Number of pupils in school 581

Proportion (%) of pupil premium eligible pupils 141 children (24.27%)

Academic year/years that our current pupil 2021-2022

premium strategy plan covers

Date this statement was published September 2021

Date on which it will be reviewed February 2022
Statement authorised by Local Governing Body
Pupil premium lead Lorraine Matrtin
Governor / Trustee lead Javed Ahmed

Funding overview

Detalil Amount

Pupil premium funding allocation this academic year £189,645

Recovery premium funding allocation this academic year £17,174

Pupil premium funding carried forward from previous £0
years (enter £0 if not applicable)
Total budget for this academic year £206,819




Part A: Pupil premium strategy plan

Statement of intent

At Margaret McMillan we are committed to ensuring maximum progress and the best possible
outcomes for all children. We ensure that appropriate provision is made for pupils who belong
to vulnerable groups, ensuring that the needs of such pupils are adequately assessed and
addressed in order for this to happen.

We will allocate Pupil Premium funding to support any pupil or groups of pupils our school
identifies as socially disadvantaged (including those with low-incomes). Our efforts are focused
on accelerating progress and removing barriers to learning in order to diminish the difference in
outcomes with their non-pupil premium peers, in school and nationally.

We review our spending plan each year, looking at best value for money. This year, we have
combined additional Covid-19 recovery funds together with our Pupil Premium funding, to
ensure the maximum impact of the funding streams on our pupils can be recognised.

At Margaret McMillan, we believe the best way to make a difference to all of our children is to:

e Promote an ethos of success and achievement for all pupils rather than stereotyping
disadvantaged children as a group with less potential to succeed.

e Employ and train outstanding staff, who are able to remove barriers and accelerate
progress

e Address barriers to learning at the earliest stage, recognising that solutions may
require an individual as well as group-wide approach.

e Base our decisions for action on analysis of data, evidence and research.

The statement below details how we have used our pupil premium grant to do this.

Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge | Detail of challenge
number

1 In KS1 attainment and progress of PP children is not in line with either national
or school non-pupil premium children. This is influenced by a number of wide-
ranging factors such as limited learning behaviours, including stamina and
resilience and less parental support for learning at home. For some parents,
language, subject knowledge and up to date methodology is a barrier for them
to effectively support their child.

2 Progress outcomes for Pupil premium children at the end of KS2 have often
been comparable with their non-PPG counterparts. However, this is not




consistent and while progress scores from low starting points are good, the
overall attainment remains below those of non- PP children.

3 Some Pupil Premium children in KS1 and those with low prior attainment do
not always make as much progress because their vocabulary and language
are underdeveloped, resulting in gaps in their learning across the curriculum. A
significant proportion of PP children enter school with delayed or poor speech,
language and communication. These factors combined result in gaps in
learning and therefore poor progress.

4 A higher proportion of Pupil Premium children are identified as having multiple
barriers to learning e.g. SEND, and consequently they have range of needs
which require additional focused support from a variety of agencies.

5 Lack of experiences (including extra-curricular) for many PP children limits their
understanding of the world due to the financial constraints of the family. Lack of
wide-ranging experiences also contribute to limited vocabulary and paucity of
language (challenge 3).

6 Our most vulnerable children often lack consistency in their lives and this
impacts on their readiness to learn and their life skills. Their emotional
intelligence and resilience is low when compared to that of their peers. This
hinders their academic progress and learning. Emotional and mental health
well-being needs have further impacted on outcomes for pupils due to long-
term school closures due to the COVID-19 pandemic.

7 Attendance for a significant number of pupils eligible for Pupil Premium is
below national expectations. This reduces their school hours and impacts on
their achievement.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome Success criteria

KS1 Children eligible for Pupil Premium Results at the end of KS1 are in line with

make accelerated rates of progress and national from low starting points. Phonics

attainment as a result of high-quality remains above the national average with no

teaching and focused interventions. gaps between non-disadvantaged and
disadvantaged pupils.

Closely monitor expectations across KS2 Results at the end of KS2 are comparable to

and ensure PP children are achieving non-PPG children.

expected outcomes. This will be achieved Progress at the end of KS2 is above national.

through quality first learning experiences and
additional support structures and
interventions.

Children are able to access the curriculum Observations show improved vocabulary

due to appropriate and high-quality language | levels in Reception and Year 1.

and vocabulary teaching. Identified children Children’s language and vocabulary

receive appropriate speech and language acquisition throughout their primary years is
interventions. accelerated.

Monitoring shows children are more confident
to explain their thinking, to contribute to
conversations and discussions.

SEND and vulnerable pupils make strong Children achieve the targets set for them.
progress from their starting points. Their individual needs are identified and they




receive appropriate interventions and support
from school and specialist services.

Children’s knowledge and understanding of
the world is increased through social,

a PPG subsidised, rich and varied curriculum.
This will ensure equality of access. All pupils

and reach their full potential irrespective of
any barriers.

historical and cultural experiences provided by

in school have high aspirations for themselves

Children draw upon their wider experiences
provided by a rich curriculum and apply them
in their learning.

PPG Pupils engage in extra-curricular
activities to widen breadth of opportunity,
provide a depth of experiences and engage in
school life.

Evidenced through case studies and pupil
interviews.

Children are better able to access their
learning, show emotional resilience and
employ strategies in order to overcome these
barriers. Children feel a valued part of our
school community.

Evaluations from Achievement for All
Achieving Wellbeing action plan and
accompanying individual case studies
demonstrate impact of strategies.

Increased attendance and punctuality so that
learning is not interrupted. PA is reduced.

Disadvantaged pupils’ attendance in line with
other children in school and close to national
(95%).

Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £ 45,208

ensure effective and
sustainable learning.

Ensure evaluation and
feedback in class is integral
to the learning experience
and rigorous monitoring and
pupil progress meetings
focus on maximising learning
for all pupils including PP
children.

to improve pupil outcomes, particularly for
disadvantaged students.”

EEF guidance report — metacognition and self
regulated learning — “The use of
metacognitive strategies can be worth the
equivalent of an additional +7 months
progress”.

Activity Evidence that supports this approach Challenge
number(s)
addressed

CPD with staff through the EEF 2020 Impact of closures on the 1

year to ensure our 4 attainment gap “Alongside targeted 2

curriculum drivers are woven | interventions, improving the quality of 3

through the curriculum to teaching is the strongest lever schools have 4




Participation in OU Reading
for Pleasure project and
continue to work with English
Hub to ensure all 4 areas of
reading are addressed.
Continue to embed teaching
of systematic phonics
approach and ensure this
supports disadvantaged
pupils in LKS2.

Ensure all staff understand
how to ensure “reading to

read” is at the heart of our
reading approach.

EEF improving literacy in KS1 - “Progress in
literacy requires motivation and engagement,
which will help children to develop persistence
and enjoyment in their reading’.

The guidance report advocates a balanced
approach which integrates both decoding and
comprehension skills. Our work with the Dfe
English Hub means we can draw on advice
from best practice and current thinking to
develop an integrated reading approach.

Engage in “2021 National

Achieving Wellbeing Pilot

Project”

e Address the climate and
culture of the classroom

e Developing professional
understanding of the im-
pact of attachment, child-
hood trauma and neglect

e Building core resilience in
learners

Achievement for All is a not for profit
organisation working in partnership with
education settings to improve outcomes for
children. They focus on accelerating
academic progress and closing the gap
regardless of their background, challenge or
need. Previous programmes have had
significant impact for vulnerable and
disadvantaged children, improving outcomes
in reading, writing and maths. They are a
recognised DFE pupil premium review
provider and are therefore well-placed to
support MMPS in addressing the wellbeing
needs of our pupils.

CPD opportunities for all staff
to ensure speaking and
listening is embedded in all
areas of the curriculum to
help children with conceptual
understanding and recall of
learning.

Additional staffing in EYFS,
to support children’s
language acquisition in the
early years and Y1.

Oracy TLR to support staff
CPD on vocabulary teaching
—word aware programme
and apply Elklan approaches
across school.

EEF oral language interventions and
approaches have been found to have positive
impacts on learning, particularly around
metacognition and dialogic talk. It advises that
spoken language activities are matched to
developmental stage and connects with the
curriculum and current content being studied.
EEF literacy guidance (KS1 & 2) reports
recognise that “purposeful speaking and
listening activities support the development of
pupil’s language capability and provides a
foundations for thinking and communication”. It
advises that schools “Use a wide range of
explicit and implicit approaches including
planning the teaching of vocabulary, modelling
and extending children’s language and thinking
during interactions and activities..”

Research schools network (Aspirer research
school) reports significant impact of Word
Aware approach on KS2 outcomes in 2 years.

EEFs toolkit Oral language interventions - +5
months




Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

Budgeted cost: £ 92,713

Activity Evidence that supports this approach Challenge
number(s)
addressed

Mentor and coach pupils We know that when we invest in skilled, 1

through pre-teaching and knowledgeable teaching staff who have a 2

post-teaching equipping clear picture of the needs of their children will 3

them with skills and impact positively on outcomes for children.

strategies enabling them to | Making clear links between class teaching and
access learning and timely, targeted interventions for specific
experience success. pupils is an effective strategy for PP children.

Targeted interventions for EFF High quality teaching tool — identifies that

Y6 throughout the year. timely, targeted support for pupils using

Support class-teaching, flexible grouping can provide effective in-class

intervention and catch-up support.

with additional, well trained | EFF Selecting intervention tool recognises

teaching staff. To address that “given the importance of teaching quality

lost or weakened learning | it is optimal for delivery to be by a qualified

from the disrupted learning teacher”

over 2020 and 2021.

Provide small group and EEF guidance report improving literacy in 1

individual interventions for KS1- “language provides the foundation of 3

children who are identified thinking and learning and should be

through the WelKomm prioritised”.

SALT assessment process. | EEF oral language interventions - Targeted

Use SALT and SLTAto train | yse of language approaches support

school staff in speech & disadvantaged pupils to catch up with peers.

language interventions.

Ensure all disadvantaged One of the three key areas the EEF indicate 4

children with SEND receive schools should ensure are considered when

high quality teaching and supporting disadvantaged SEND pupils is that

interventions. Responsive interventions should be high quality and

on-going formative rigorously assessed with clear links between

assessment ensures the child’s specific needs.

teaching is adapted to their | EEF advice regarding “High quality teaching

learning. for pupils with SEND” recognises that

‘improving high quality teaching for all

Use Provision map to improves outcomes for SEND pupils”. It

identify and overcome follows that this would also be true for all

barriers for disadvantaged disadvantaged or vulnerable pupils.

children with SEND. To EEF — “Small group tuition is most likely to be

ensure that their specific effective if it is targeted at pupils specific

needs are addressed. needs. Diagnostic assessment can be used to

assess the best way to target support’.




Wider strategies (for example, related to attendance, behaviour,

wellbeing)

Budgeted cost: £ 74,813

Activity Evidence that supports this approach Challenge
number(s)
addressed

Provide mentor and Dfe advice indicates that dealing with non- 6

counsellor time (play academic barriers to success in school such as

therapy, Lego therapy, emotional support is an effective use of Pupil

social groups, etc.) to help | premium.

support children’s

Srenvc;tllggr?qlev;/](:llbemg and EEF_ toolkit — sogial and emotic_)nal Ieaming.

o Social and emotional learning interventions are

Opportunities shown to improve SEL skills and are likely to

Secure and engage with support disadvantaged pupils who have on

LA’s cognition and learning | average weaker SEL skills than their more

team and behaviour affluent peers.

support services for Play therapy and counselling offers additional

identified pupils. benefits to the most vulnerable children to talk

through their feelings and emotions in a safe
and supportive environment.

working with BCL consistency and uninterrupted learning in order

attendance consultants to | t0 achieve their potential.

punctuality and readiness | €nsuring that all pupils can benefit from the

to learn for the most opportunities provided by education.

disadvantaged pupils. Government report (2016) shows overall

Monitor attendance data to. | £ICE 8 8 T BT S e day missed

identify trends. Implement was associated with.a.loweryattainmer)llt

1-1 support for pupils with outcome

absence patt(.arns. National data 2019 shows absence of pupils

Enhance positive eligible for FSM is 3 pp higher than pupils not

relationships with parents | gjigile.

and set clear expectations

of good attendance

including early

identification and half

termly meetings.

WHO to oversee

attendance team.

Subsidising and part Subsidised visits ensure engagement and 6

funding visits and extra-
curricular learning to
broaden experiential
learning and increase
participation.

Provide uniform vouchers
to pupils eligible for PPG

participation is accessible for all children. Money

should not be a barrier to equality of access to
an enhanced curriculum.

Children need to feel accepted and part of the
community of the school.




Subsidise breakfast club Children who eat breakfast before school are
provision to ensure twice as likely to score highly in tests and
punctuality and readiness assessments at 11 than those who start learning
to learn for the PP pupils. on an empty stomach (Cardiff University, 2015).
EEF evaluations of Magic Breakfast concluded
that a before school club provided an average of
2 months additional progress for pupils in KS1.

Embed careers education What works? Career related learning in primary | 6
into the school curriculum schools “the evidence suggests that career
including hosting take over | related learning in primary schools has the

day, careers week? potential to help broaden children’s horizons
MMPS alumni and aspirations especially (though not
(Not costed) exclusively) those most disadvantaged.”

Total budgeted cost: £ 212,734

Pupil Premium Strategy Outcomes

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021
academic year. Please find the evaluation included on the previous year’s strategy
document published on our website.



